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Abstract: This study investigated the influence of mentorship-oriented leadership on the learning 
satisfaction of higher vocational students in a selected institution in Shandong Province, China. 
Grounded in Bandura's Social Cognitive Theory, the research examined how four mentorship lead-
ership dimensions — empowerment, cultural responsiveness, emotional support, and goal align-
ment — correlated with four dimensions of learning satisfaction: cognitive engagement, emotional 
satisfaction, instructional interaction, and facilitation. A quantitative research design was employed, 
involving a total of 513 students through census sampling. A structured, researcher-developed 
questionnaire was used to collect data. Statistical analyses included descriptive statistics, independ-
ent samples t-tests, one-way ANOVA, and Pearson correlation coefficients. Results indicated that 
both mentorship-oriented leadership and learning satisfaction were perceived as "manifested" by 
students. Emotional support was rated as the most prominent leadership behavior, while cultural 
responsiveness received the lowest rating. In terms of satisfaction, facilitation and emotional satis-
faction scored highest. No significant differences were found across sex, age, or year level, suggest-
ing consistent perceptions across demographic groups. Crucially, all four mentorship leadership 
dimensions showed significant positive correlations with learning satisfaction dimensions, with the 
strongest relationship between emotional support and emotional satisfaction (r = 0.54, p < 0.01). The 
study concludes that mentorship-oriented leadership positively influences student satisfaction and 
recommends the institutionalization of structured mentorship programs, enhanced faculty training, 
and increased emphasis on cultural inclusivity to promote holistic student development in voca-
tional education. 
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1. Introduction 
1.1. Background of the Study 

In recent years, the evolving demands of higher vocational education have under-
scored the need for more personalized, developmental, and inclusive leadership ap-
proaches. Among these, mentorship-oriented leadership has emerged as a transformative 
strategy that emphasizes relational guidance, skill development, and cultural responsive-
ness. This leadership style is particularly relevant in the vocational education context, 
where students are expected to develop not only technical competencies but also emo-
tional resilience and professional identity. 

Mentorship-oriented leadership moves beyond conventional instructional authority 
and focuses on establishing trust-based relationships between educators and students. It 
nurtures student autonomy, aligns personal goals with institutional expectations, and fos-
ters an environment of encouragement and inclusivity. In higher vocational settings — 
where the practical application of skills is as critical as academic performance — such 
mentorship has the potential to significantly influence learning satisfaction. 
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Learning satisfaction is a multidimensional construct that reflects students' percep-
tions of their educational experience, including cognitive engagement, emotional fulfill-
ment, quality of instructional interaction, and facilitative support. For vocational students, 
satisfaction is closely linked to their sense of readiness for the workforce, motivation to 
persist, and overall well-being. Thus, the relationship between mentorship-oriented lead-
ership and learning satisfaction becomes a critical area of investigation for both educators 
and institutional leaders. 

In the Chinese context, where rapid educational reforms and regional disparities af-
fect the consistency of vocational education quality, mentorship practices can provide 
much-needed individualized support. However, empirical studies exploring the link be-
tween leadership practices and learning satisfaction among vocational students remain 
limited, particularly in non-Western settings. This study was conducted to address that 
gap by focusing on a higher vocational institution in Shandong Province, China. 

1.2. Statement of the Problem 
This study explores how mentorship-oriented leadership, characterized by empow-

erment, cultural responsiveness, emotional support, and goal alignment, influences the 
learning satisfaction of higher vocational students. It specifically addresses the following 
questions: 

1) What is the demographic profile of the respondents in terms of: 
a) Age. 
b) Sex. 
c) Year level. 

2) How do students assess mentorship-oriented leadership in terms of: 
a) Empowerment and skill development. 
b) Cultural responsiveness and inclusivity. 
c) Relational and emotional support. 
d) Guidance and goal alignment. 

3) Are there significant differences in students' assessment of mentorship-oriented 
leadership across demographic variables? 

4) How do students assess their learning satisfaction in terms of: 
a) Cognitive engagement. 
b) Emotional satisfaction. 
c) Instructional interaction. 
d) Facilitation. 

5) Are there significant differences in learning satisfaction across demographic 
variables? 

6) Is there a significant relationship between mentorship-oriented leadership and 
learning satisfaction? 

1.3. Research Objectives 
This research aims to: 
1) Describe the demographic characteristics of higher vocational students. 
2) Assess the level of mentorship-oriented leadership practiced by educators. 
3) Evaluate students' learning satisfaction. 
4) Identify differences in perceptions based on demographics. 
5) Determine the relationship between mentorship-oriented leadership and learn-

ing satisfaction. 
6) Propose a mentorship module grounded in the findings. 

1.4. Research Hypotheses 
The study is guided by the following null hypotheses: 
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1) H₀₁: There is no significant difference in the assessment of mentorship-oriented 
leadership based on demographic profile. 

2) H₀₂: There is no significant difference in the assessment of learning satisfaction 
based on demographic profile. 

3) H₀₃: There is no significant relationship between mentorship-oriented leader-
ship and learning satisfaction. 

1.5. Significance of the Study 
This study offers valuable contributions across several educational levels: 
1) For Educational Leaders and Administrators: It provides empirical insights into 

how mentorship-oriented leadership can be institutionalized to enhance student 
outcomes. 

2) For Teachers and Mentors: The findings can help refine classroom and advisory 
practices, with a focus on emotional support, inclusive communication, and skill 
alignment. 

3) For Students: The proposed mentorship framework will help improve academic 
engagement and emotional well-being, ultimately increasing satisfaction and 
retention. 

4) For Policymakers: The research supports the development of leadership train-
ing programs tailored to the unique needs of vocational education. 

5) For Future Researchers: This study opens new avenues for investigating men-
torship in diverse cultural and educational contexts. 

1.6. Scope and Delimitations 
This research is confined to a sample of 513 students enrolled at a higher vocational 

institution in Shandong Province, China. It adopts a quantitative approach utilizing a re-
searcher-developed survey that measures mentorship-oriented leadership and learning 
satisfaction. While the study includes comprehensive demographic analysis and correla-
tion testing, it does not consider other institutional factors such as curriculum design, in-
frastructure quality, or external socioeconomic influences. 

The study's generalizability is limited to similar vocational contexts and may not 
fully apply to general academic institutions or other cultural environments. Furthermore, 
while the study presents a proposed mentorship module, its implementation and impact 
evaluation are beyond the current research scope. 

2. Review of Related Literature 
2.1. Mentorship-Oriented Leadership: Definition and Dimensions 

Mentorship-oriented leadership is a multidimensional leadership approach that in-
tegrates mentoring principles into educational practice. It emphasizes mutual growth, 
skill enhancement, cultural responsiveness, and emotional support. Unlike traditional 
leadership models that focus solely on direction and oversight, mentorship-oriented lead-
ership fosters a nurturing environment in which students are empowered to actively en-
gage in their development [1,2]. 

This leadership style encompasses four key dimensions: 
1) Empowerment and Skill Development: Involves guiding students to take initi-

ative, build competencies, and develop confidence in their abilities. Educators 
function as facilitators who promote autonomy and continuous improvement. 

2) Cultural Responsiveness and Inclusivity: Mentors must recognize and adapt to 
the diverse cultural backgrounds of learners, ensuring inclusiveness and fair-
ness in learning environments. 

3) Relational and Emotional Support: Effective mentorship requires empathy, trust, 
and meaningful relationships. Leaders must provide emotional guidance to fos-
ter student belongingness and motivation. 
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4) Guidance and Goal Alignment: Aligning students' personal aspirations with in-
stitutional or career goals is a critical aspect of this leadership approach. Mentors 
provide structure and clarity to help students navigate educational and profes-
sional pathways. 

Together, these dimensions shape the educational experience beyond academic in-
struction, influencing students' psychological, emotional, and social development. 

2.2. Learning Satisfaction: A Multidimensional Construct 
Learning satisfaction reflects students' perceived fulfillment of their educational 

needs and expectations. It is recognized as a core indicator of instructional effectiveness 
and student engagement. In higher education, learning satisfaction is typically analyzed 
across four dimensions: 

1) Cognitive Engagement: The intellectual investment students make in their 
learning processes, including critical thinking, problem-solving, and reflection. 

2) Emotional Satisfaction: Refers to students' affective responses to their educa-
tional experience — feelings of enjoyment, enthusiasm, and fulfillment. 

3) Instructional Interaction: Describes the quality and frequency of interactions be-
tween students, instructors, peers, and educational content. 

4) Facilitation: The organizational and structural support that helps students nav-
igate their learning journey, including clarity of instruction, resource availabil-
ity, and administrative support. 

These dimensions are not isolated; they interact dynamically and are influenced by 
various institutional, social, and psychological factors. 

2.3. Mentorship and Student Outcomes: Empirical Perspectives 
A growing body of literature underscores the significance of mentorship in promot-

ing student success. In academic environments, structured mentorship programs have 
demonstrated positive effects on student confidence, skill acquisition, and institutional 
belonging. For example, Pfund et al. documented the impact of CO-Mentor — a mentor-
ing training program — on both mentor and mentee development [3]. Mentors gained 
confidence in guiding others, while mentees developed key academic and professional 
skills. 

Womack et al. emphasized the importance of cultural awareness in mentoring rela-
tionships, especially for underrepresented students in science, technology, engineering, 
and mathematics (STEM) [4]. The Culturally Aware Mentoring (CAM) initiative revealed 
that when mentors are trained to recognize cultural differences and challenges, mentees 
report higher levels of trust, engagement, and satisfaction. 

Natural mentoring relationships also play a significant role in student development. 
According to van Dam et al., the quality of informal mentoring — characterized by emo-
tional closeness and autonomy — strongly influences resilience, academic motivation, and 
learning satisfaction [5]. These findings suggest that both formal and informal mentoring 
contribute to favorable educational outcomes, particularly in emotionally and socially 
complex environments. 

In the health sciences, mentoring has proven critical to professional development. 
Cross et al. highlighted how supportive mentors improved the career satisfaction of fe-
male faculty in medical fields, addressing both personal and organizational barriers to 
advancement [6,7]. 

2.4. Mentorship in Challenging Contexts: COVID-19 and Beyond 
The COVID-19 pandemic highlighted the adaptability and resilience of mentorship 

frameworks. With traditional face-to-face mentoring disrupted, institutions embraced vir-
tual and peer mentoring models. Junn et al. found that remote mentorship maintained 
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students' sense of connection and continuity, supporting their academic and emotional 
well-being during uncertain times [8]. 

Technology-mediated mentorship also contributed to sustained learning satisfaction. 
Widely used communication platforms and digital learning communities provided flexi-
ble channels for guidance and interaction. These findings demonstrate that mentorship-
oriented leadership can be effectively adapted to online or hybrid learning contexts [9]. 

Moreover, mentoring proved beneficial in addressing generational and motivational 
gaps between students and faculty. Waljee et al. described how Millennial learners' ex-
pectations for rapid feedback, inclusivity, and collaboration could be effectively managed 
through adaptive mentorship models that emphasize shared goals and open dialogue [10]. 

2.5. Theoretical Framework: Social Cognitive Theory 
This study is grounded in Albert Bandura's Social Cognitive Theory, which posits 

that learning is shaped by the reciprocal interaction of personal, behavioral, and environ-
mental factors [11]. Mentorship-oriented leadership functions as a key environmental fac-
tor that directly influences students' behaviors and self-perceptions. 

One of the central concepts of SCT is observational learning — students acquire skills 
and attitudes by observing their mentors' actions, values, and feedback. Leaders who 
model inclusive, empowering behaviors cultivate a learning environment where students 
internalize confidence, resilience, and self-efficacy. 

Another essential construct is self-efficacy, or an individual's belief in their capacity 
to perform tasks and achieve goals. Mentorship-oriented leadership enhances self-efficacy 
by providing emotional support, structured feedback, and opportunities for mastery ex-
periences [12]. These, in turn, elevate cognitive engagement and emotional satisfaction — 
two vital components of learning satisfaction. 

Thus, the SCT framework enables a comprehensive understanding of how mentor-
ship-oriented leadership influences learning satisfaction by linking observable behaviors 
(e.g., mentoring practices), cognitive processes (e.g., self-efficacy), and affective responses 
(e.g., emotional well-being). 

2.6. Research Gaps and Justification 
Despite extensive documentation of mentorship's benefits, there remain several gaps 

in the literature: 
1) Limited Quantitative Studies: Most existing research is qualitative or anecdotal. 

Few studies have quantitatively measured the correlation between specific men-
torship behaviors and learning satisfaction dimensions. 

2) Cultural Contexts: Much of the literature is Western-centric. There is a lack of 
research on mentorship-oriented leadership in non-Western, particularly Chi-
nese, vocational education settings. 

3) Integration of Mentorship and Leadership: Few studies examine the intersection 
of mentorship and educational leadership practices. Research often treats these 
constructs separately. 

4) Underexplored Constructs: While mentorship's impact on academic outcomes 
is well-established, its role in facilitating instructional interaction and logistical 
support remains under-researched. 

This study addresses these gaps by employing a quantitative methodology in a Chi-
nese vocational context, using validated instruments to assess both mentorship-oriented 
leadership and learning satisfaction. It also contributes to the development of a structured 
mentorship module grounded in theoretical and empirical insights. 

2.7. Conceptual Framework 
The conceptual framework guiding this study illustrates the hypothesized relation-

ships among three core components: 
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1) Independent Variable: Mentorship-Oriented Leadership (with four dimensions). 
2) Dependent Variable: Learning Satisfaction (with four dimensions). 
3) Moderating/Differentiating Variables: Demographic factors (age, sex, year 

level). 
The model posits a direct relationship between mentorship-oriented leadership and 

learning satisfaction. It assumes that effective mentorship practices — when tailored to 
students' developmental and cultural contexts — enhance cognitive, emotional, and rela-
tional satisfaction. The demographic profile provides context to assess whether variations 
exist in students' perceptions based on identity and academic standing. 

This conceptual approach serves as the foundation for data collection, analysis, and 
interpretation in subsequent chapters [13]. 

3. Methodology 
3.1. Research Design 

This study employed a quantitative research design, integrating descriptive, compar-
ative, and correlational approaches to investigate the relationship between mentorship-
oriented leadership and learning satisfaction among students in a higher vocational insti-
tution. This multifaceted design enabled a comprehensive analysis of students' percep-
tions and experiences while maintaining statistical objectivity. 

1) The descriptive component focused on measuring the perceived levels of men-
torship-oriented leadership and learning satisfaction using mean scores and 
standard deviations. 

2) The comparative aspect examined differences in perceptions across demo-
graphic groups such as age, sex, and year level. 

3) The correlational component assessed the strength and direction of the relation-
ship between mentorship-oriented leadership and learning satisfaction using 
Pearson correlation coefficients. 

This methodology was selected to systematically quantify student responses, identify 
group-based differences, and test hypotheses related to leadership influence on satisfac-
tion outcomes [14]. 

3.2. Research Locale and Participants 
The study was conducted in a higher vocational institution located in Shandong 

Province, China. This region is known for its strong emphasis on technical education and 
industry-academia alignment. The institution offers various diploma and degree pro-
grams aimed at equipping students with practical skills for immediate employment. 

The student population of this institution provided a suitable setting to explore the 
interplay between mentorship practices and learning experiences, particularly within a 
career-focused educational environment. 

A total enumeration sampling technique was employed, meaning that all eligible stu-
dents were invited to participate in the study. The final sample comprised 513 students, 
ensuring broad representation across different age groups, academic years, and gender 
identities. This sampling method helped reduce sampling bias and increased the general-
izability of findings within the institution. 

3.3. Research Instrument 
Data were collected using a researcher-developed structured questionnaire, com-

posed of three major sections. The instrument was designed based on relevant literature 
and validated through expert review and pilot testing. 

Part 1: Demographic Profile 
This section gathered data on three key demographic variables: 
1) Age (grouped: 18–20, 21–23, 24–26). 
2) Sex (male, female). 
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3) Year level (1st year to 4th year). 
Part 2: Mentorship-Oriented Leadership. 
This section assessed the perceived mentorship behaviors of instructors across four 

dimensions, using a 4-point Likert scale (1 = Not Manifested, 4 = Highly Manifested): 
1) Empowerment and Skill Development. 
2) Cultural Responsiveness and Inclusivity. 
3) Relational and Emotional Support. 
4) Guidance and Goal Alignment. 
Sample items included: 
"My mentor encourages me to take initiative", and "My mentor recognizes and re-

spects cultural differences". 
Part 3: Learning Satisfaction 
This section evaluated students' satisfaction using a similar 4-point Likert scale across 

the following dimensions: 
1) Cognitive Engagement. 
2) Emotional Satisfaction. 
3) Instructional Interaction. 
4) Facilitation. 
Sample statements were: 
"I find the learning process intellectually stimulating", and "Resources and guidance 

are easily accessible". 
The questionnaire's internal consistency was tested using Cronbach's alpha during a 

pilot phase involving 30 students. All sections demonstrated high reliability, with alpha 
coefficients exceeding 0.80. 

3.4. Data Collection Procedure 
The data collection process was carried out online through widely used digital com-

munication platforms among students in China [15]. The choice of WeChat ensured ac-
cessibility and ease of participation, especially under post-pandemic digital learning con-
ditions. 

The process followed these steps: 
1) Ethical Clearance: Approval was obtained from the institution's research ethics 

board prior to distribution. 
2) Consent: An informed consent form was embedded at the beginning of the 

online survey. Students were required to read and agree before proceeding. 
3) Survey Distribution: The questionnaire link was disseminated via WeChat 

groups and class networks, with the help of instructors and administrative staff. 
4) Data Collection Period: The survey remained open for approximately two 

weeks. Reminders were sent periodically to increase response rates. 
5) Anonymity and Security: Responses were anonymized, and data were stored in 

a password-protected file accessible only to the researcher. 
This procedure allowed for wide reach, reduced physical barriers to participation, 

and ensured data integrity and confidentiality. 

3.5. Data Analysis 
Collected data were analyzed using SPSS (Statistical Package for the Social Sciences), 

employing the following techniques: 
1) Descriptive Statistics 
Mean and Standard Deviation were used to describe the levels of mentorship-ori-

ented leadership and learning satisfaction. 
2) Comparative Analysis 
To determine if perceptions differed across demographic variables: 
Independent samples t-tests were used for dichotomous variables (e.g., sex). 
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One-way ANOVA was used for variables with more than two groups (e.g., age, year 
level). 

If significant differences were found in ANOVA, post hoc Tukey tests were applied 
to identify which specific groups differed. 

3) Correlational Analysis 
Pearson's r was computed to assess the relationship between the dimensions of men-

torship-oriented leadership and the components of learning satisfaction. 
Interpretation of correlation strength followed Cohen’s conventions [16]: 

a) 0.10–0.29: small. 
b) 0.30–0.49: moderate. 
c) 0.50–1.0: strong. 

The statistical significance level was set at p < 0.05. 
These analyses were aligned with the study's objectives and hypotheses, providing 

empirical answers to the research questions and revealing patterns in student perceptions. 

3.6. Ethical Considerations 
The study strictly followed ethical research protocols to protect the rights and welfare 

of participants. Key considerations included: 
1) Voluntary Participation: Students were informed that participation was op-

tional and had the right to withdraw at any point. 
2) Informed Consent: A detailed explanation of the study's purpose, risks, and 

benefits was provided before the questionnaire began. 
3) Confidentiality: No identifying information was collected, and responses were 

kept anonymous. Aggregated data reporting ensured that individual answers 
could not be traced. 

4) Data Protection: All digital files were stored securely and deleted after the com-
pletion of the study to prevent unauthorized access. 

Ethical transparency ensured the credibility of the study and fostered trust between 
the researcher and participants. 

4. Results and Discussion 
This chapter presents the findings of the study in accordance with the research ques-

tions. Descriptive, comparative, and correlational statistical analyses were conducted to 
examine the relationship between mentorship-oriented leadership and learning satisfac-
tion. The results are supported by tables and interpreted in light of existing literature and 
the Social Cognitive Theory. 

4.1. Demographic Profile of Respondents 
The demographic characteristics of the 513 respondents are summarized in Table 1. 

Table 1. Demographic Profile of the Respondents (n = 513). 

Category Subgroup Frequency Percentage 

Sex 
Male 227 44.2% 

Female 286 55.8% 

Age 
18–20 427 83.2% 
21–23 71 13.8% 
24–26 15 2.9% 

Year Level 

1st Year 212 41.3% 
2nd Year 174 33.9% 
3rd Year 102 19.9% 
4th Year 25 4.9% 
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The majority of respondents were female (55.8%), aged 18–20 years (83.2%), and in 
their first (41.3%) or second year (33.9%) of studies. This reflects the typical composition 
of students enrolled in vocational programs in China [17]. 

4.2. Assessment of Mentorship-Oriented Leadership 
The perceived level of mentorship-oriented leadership across four dimensions is 

shown in Table 2. 

Table 2. Mean Scores of Mentorship-Oriented Leadership Dimensions. 

Dimension Mean Score Interpretation 
Empowerment & Skill Development 2.96 Manifested 

Cultural Responsiveness & Inclusivity 2.89 Manifested 
Relational & Emotional Support 3.03 Manifested 

Guidance & Goal Alignment 2.98 Manifested 
Overall Average 2.97 Manifested 

Students perceived mentorship-oriented leadership as generally present across all 
dimensions. The highest-rated aspect was Relational and Emotional Support (M = 3.03), 
indicating strong mentor-mentee emotional rapport. The lowest-rated was Cultural Re-
sponsiveness (M = 2.89), suggesting room for improvement in inclusive practices [18]. 

4.3. Assessment of Learning Satisfaction 
Student responses on learning satisfaction are summarized in Table 3. 

Table 3. Mean Scores of Learning Satisfaction Dimensions. 

Dimension Mean Score Interpretation 
Cognitive Engagement 2.91 Manifested 
Emotional Satisfaction 3.01 Manifested 

Instructional Interaction 2.88 Manifested 
Facilitation 3.03 Manifested 

Overall Average 2.96 Manifested 
Facilitation (M = 3.03) and Emotional Satisfaction (M = 3.01) were rated highest. This 

indicates that students valued the organizational structure and affective environment of 
their academic experience. 

4.4. Comparative Analysis Based on Demographics 
T-tests and one-way ANOVA were used to assess whether students' perceptions dif-

fered by sex, age, or year level. The findings are summarized in Table 4. 

Table 4. Summary of Comparative Analysis Results. 

Variable Dimension Statistical Test Result Significance 

Sex 
All Mentorship & 

Satisfaction Dimensions 
Independent t-test No difference Not significant 

Age Group All Dimensions One-way ANOVA No difference Not significant 

Year Level All Dimensions One-way ANOVA No difference Not significant 

No significant differences were found across any demographic group. This supports 
H₀₁ and H₀₂, indicating that students perceive mentorship and satisfaction similarly re-
gardless of their sex, age, or year level. 
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4.5. Correlation between Mentorship-Oriented Leadership and Learning Satisfaction 
To assess the strength of relationships between mentorship leadership and satisfac-

tion, Pearson's correlation coefficients were computed (see Table 5). 

Table 5. Correlation between Mentorship Leadership and Learning Satisfaction (n = 513). 

Mentorship Dimension 
Highest Correlated Satisfaction 

Dimension 
Pearson r Strength p-value 

Empowerment & Skill 
Development 

Cognitive Engagement 0.46 Moderate <0.01 

Cultural Responsiveness Instructional Interaction 0.38 Moderate <0.01 
Relational & Emotional 

Support 
Emotional Satisfaction 0.54 Strong <0.01 

Guidance & Goal 
Alignment 

Facilitation 0.49 Moderate <0.01 

All relationships were positive and statistically significant, rejecting H₀₃. The strong-
est relationship was found between Relational and Emotional Support and Emotional Sat-
isfaction (r = 0.54), indicating that affective mentoring has the most profound impact on 
students' emotional engagement. 

4.6. Discussion 
The results confirm the theoretical underpinnings of Social Cognitive Theory, which 

posits that learning is shaped by environmental factors (such as leadership), personal fac-
tors (such as self-efficacy), and behavioral engagement [19-21]. 

1) Mentorship Strengthens Emotional Satisfaction 
The high correlation between emotional support and emotional satisfaction supports 

the idea that empathetic mentorship contributes to positive emotional experiences. This 
aligns with findings by Van Dam et al., who emphasized the value of mentor-mentee trust 
in developing resilience and motivation [5]. 

2) Empowerment Drives Cognitive Engagement 
Students who feel empowered by mentors tend to exhibit greater cognitive involve-

ment in learning tasks. This supports Bandura's concept of self-efficacy, where belief in 
one's ability promotes deeper intellectual engagement. 

3) Inclusivity Remains a Challenge 
The relatively lower score for cultural responsiveness suggests that students may not 

feel that their cultural identities are fully acknowledged or integrated into the learning 
process. Womack et al. similarly argued that mentoring without cultural awareness risks 
reinforcing existing challenges [4]. 

4) Consistency Across Demographics 
No significant differences were found in perceptions based on sex, age, or academic 

year. This suggests that mentorship-oriented leadership, when practiced effectively, is 
broadly beneficial and accessible to diverse student populations — supporting the call for 
institutionalized mentoring programs. 

4.7. Summary of Findings 
1) Both mentorship leadership and learning satisfaction were perceived as mani-

fested by students. 
2) Emotional support and facilitation were the highest-rated dimensions. 
3) No significant differences were found across sex, age, or year level. 
4) All mentorship dimensions showed significant, positive correlations with learn-

ing satisfaction. 
5) The strongest relationship was between emotional support and emotional satis-

faction. 
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4.8. Implications for Educational Leadership 
The findings have practical implications for enhancing leadership and instructional 

practices in vocational education: 
1) Faculty Training: Programs should focus on developing emotional intelligence 

and mentorship capabilities among instructors. 
2) Cultural Responsiveness: Training should also include components of cultural 

awareness to better serve diverse student backgrounds. 
3) Mentorship Programs: Institutions should formalize mentorship systems that 

integrate goal-setting, inclusive practices, and structured feedback. 
4) Policy Development: Educational policymakers should include mentorship 

leadership in professional standards for vocational educators. 

5. Conclusion and Recommendations 
5.1. Conclusion 

This study aimed to examine the influence of mentorship-oriented leadership on the 
learning satisfaction of higher vocational students in a selected institution in Shandong 
Province, China. By exploring both constructs across multiple dimensions and consider-
ing student demographics, the research provided a comprehensive understanding of how 
mentorship practices relate to student experiences in vocational education. 

The findings revealed that both mentorship-oriented leadership and learning satis-
faction were perceived as manifested by students. Among the four dimensions of mentor-
ship leadership, relational and emotional support was the most strongly manifested, 
while cultural responsiveness and inclusivity received the lowest ratings. This suggests 
that students feel emotionally supported by their instructors but may not fully perceive 
mentorship practices as culturally inclusive or responsive. 

Learning satisfaction was similarly positive, with facilitation and emotional satisfac-
tion receiving the highest ratings. Students appreciated the structure and support pro-
vided by their learning environment and expressed general emotional contentment with 
their educational experiences. 

Importantly, no significant differences were found across sex, age, or year level re-
garding students' perceptions of mentorship or satisfaction, indicating a broad applicabil-
ity of mentorship practices regardless of demographic variation. 

A significant finding of the study was the strong positive relationship between men-
torship-oriented leadership and learning satisfaction. All four leadership dimensions 
were positively and significantly correlated with satisfaction components. The strongest 
correlation was observed between emotional support and emotional satisfaction (r = 0.54), 
affirming the critical role of affective mentorship in enhancing student engagement and 
well-being. These results align with Bandura's Social Cognitive Theory, particularly the 
concepts of self-efficacy and observational learning, whereby mentorship creates a con-
ducive psychological and behavioral environment for positive learning outcomes. 

In conclusion, the study confirmed that effective mentorship-oriented leadership 
contributes meaningfully to learning satisfaction. It underscores the need for educational 
institutions, especially in vocational contexts, to foster structured and emotionally intelli-
gent mentorship practices that address not only skill development and guidance but also 
cultural inclusivity and emotional connection. 

5.2. Recommendations 
Based on the findings, the following recommendations are proposed for practice, pol-

icy, and future research: 
1) Institutionalization of Mentorship Programs 
Educational institutions should develop formal mentorship frameworks embedded 

in academic and student support services. These programs should provide clear roles for 
faculty mentors, offer training, and ensure accountability through evaluation mechanisms. 
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Mentorship should go beyond academic advising and focus on personal develop-
ment, emotional support, and career alignment. 

2) Faculty Development and Emotional Intelligence Training 
Instructors should undergo continuous professional development in mentorship-ori-

ented leadership, especially in areas related to relational communication, empowerment 
strategies, and inclusivity. 

Emotional intelligence training should be integrated into teacher education to culti-
vate empathy, active listening, and reflective practices. 

3) Promotion of Cultural Responsiveness 
Institutions must address the lower scores in cultural responsiveness by providing 

training on cultural awareness and inclusivity. 
Curricula and classroom practices should integrate multicultural perspectives, and 

mentorship interactions must be adapted to accommodate students' cultural identities 
and learning styles. 

4) Enhancement of Facilitative Learning Environments 
Given the strong link between guidance/goal alignment and facilitation, learning en-

vironments should be structured with clarity in objectives, accessible support resources, 
and timely feedback. 

Mentorship efforts should help students set short-and long-term goals aligned with 
their academic and vocational pathways. 

5) Future Research Directions 
Future studies may adopt mixed-methods or longitudinal designs to explore how 

mentorship practices evolve and affect student success over time. 
Research can also explore the mentor's perspective, providing a holistic view of the 

mentoring dynamic. 
Comparative studies between vocational and academic institutions, or among differ-

ent provinces and cultural regions, may offer additional insights into the generalizability 
of the findings. 

5.3. Final Reflection 
This study contributes to the growing discourse on mentorship as a leadership strat-

egy in higher education. In the vocational education context — where students often nav-
igate academic uncertainty, career ambiguity, and personal transitions — mentorship-ori-
ented leadership offers a holistic, relational, and inclusive approach to fostering satisfac-
tion and success. 

By embracing mentorship as both a mindset and a practice, educational institutions 
can better prepare students not just for graduation, but for lifelong learning, professional 
achievement, and personal growth. 
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